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In 2019, Nepal English Language Teachers’ Association 
(NELTA), in collaboration with the organisation of 
Teaching English to Speakers of Other Language (TESOL), 
organised TESOL’s regional conference for the fi rst 
time in Nepal. As a signifi cant event in the history of 
Nepalese ELT, the conference which was also NELTA’s 
24th international conference brought together nearly 200 
presenters from abroad and about 1000 presenters and 
delegates from home. This booklet is a compilation of 
some of the synopsised papers presented at the NELTA-
TESOL conference held in Kathmandu in 2019. Despite 
the delay in its publication due to signifi cant disruptions 
in communication with the conference presenters as a 
result of the sudden outbreak of Coivd-19, we are happy 
to bring this booklet out, which we believe is a collection of 
interesting and useful synopses.

The booklet contains only a small number of synopses. 
Nonetheless, the collection consists of papers that 
represent all major aspects of ELT ranging from teaching 
English language skills to English language education 
policy. B. Kandel, for example, looks into the role of 
local governments in formulating a language policy; 
K.P. Ghimire, K. Manookin, S. R. Pandey, N. B. Ghimire, 
A. Bishwokarma, S. Agrawal and G. L. Bhandari, and 
K. R. Rauteda provides insights into various aspects of 
pedagogy including teachers’ professional development 
and teacher identity; and D. R. Sinha explores how English 
can offer transcultural learning. There are three papers 
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on writing. While P. Paudel provides tips for writing an 
abstract for a research paper, M. A. Paudel and J. B. Koirala 
emphasise critical thinking in writing. Similarly, L. R. 
Martin provides insights into developing English writing 
skills in your learners, which we believe is important for 
all teachers engaged in teaching English to young children. 
K. P. Bhattarai, and S, Basnet point out the importance of 
presentations in ELT, and A. Sharma looks into the role of 
English as a lingua franca in the global world.

We hope that this booklet inspires readers to think about 
ways and means of improving their own ELT practices. 
Most importantly, we hope that it encourages them to make 
their presentations and get their ideas and experiences 
published.

We would like to thank the presenters who submitted 
their synopsis and patiently waited for this booklet to be 
published. We would also like to thank Ms. Motikala Subba 
Dewan, President of NELTA, and her Central Committee 
for providing support for the publication of the booklet.

Happy reading!
Editorial Board, Journal of NELTA
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Honourable Minister Yogesh Bhattarai, Culture, Tourism 
and Civil Aviation, Chief Guest of today’s program, 
dear Ms. Bhubaneswari Rao, Principal of Host School, 
Prof. Dr. Heidi Faust, TESOL Professional Learning 
Director, Rikka Batulan- Conference Service Coordinator, 
TESOL INT’L, Dr. Ajay Kumar, Deputy Chief of Mission, 
Embassy of India, Mr. Curtis Chan, RELO, US Embassy, 
Kathmandu, Nepal, Mr. Jerrald Frank, RELO, Pakistan, 
Dr. Jovan Ilic, Country Director, British Council, Nepal, 
Dr. Lava Deo Awasthi, Chief Commissioner, Language 
Commission, Dr. Kamal Pokhrel, Joint Secretary, Ministry 
of Education, Culture & Technology, NELTA Advisors: 
Prof. Dr. Tirth Raj Khaniya, former Vice Chancellor, 
Tribhuvan University ,Prof. Dr. Jai Raj Awasthi, Former 
Vice Chancellor of Far Western University ,Prof. Dr. 
Govinda Raj Bhattarai, Revered, Prof. Dr. Abhi Subedi, all 
the respected Key Personalities sitting on dais, CEOs of the 
Banks, Keynote and Plenary Speakers, RELO Specialists 
from India, Pakistan, Shree Lanka, and Nepal, Central, 
Provincial and Branch Committee Members, National and 
International presenters, participants, Professors, teachers 
and students from the universities and colleges, Media 
people, photographers, Young and energetic volunteers 
and rapporteurs, Ladies and Gentlemen!

Namaskar and a very warm good morning!
As the NELTA President, I feel honoured, standing in front 
of distinguished galaxy of scholars from home and abroad, 
to be a part of this TESOL-NELTA Regional Conference 
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and Symposium 2019. On behalf of NELTA, with enormous 
and enduring gratitude I would like to welcome you all 
from the bottom of heart in this very signifi cant moment. 

This TESOL-NELTA Regional Conference and Symposium 
2019 is jointly hosted by NELTA and TESOL International 
Association to provide a unique platform for the ELT/
ESL/TESOL and TEFL professionals globally. This 
collaboration with TESOL is an accolade in the history 
of NELTA. We are proud to say with the witness of 
the Honorable Minister of Tourism, Culture and Civil 
Aviation, Yogesh Kumar Bhattarai, NELTA as a voluntary, 
nonprofi t making and nonpolitical organization has set a 
milestone in the history of Nepal bringing TESOL with 176 
international presenters from 18 countries at the dawn of 
celebrating Visit Nepal 2020. 

NELTA has come a long way from its humble beginnings 
and beautifully expanded in 55 Branches and 7 Provincial 
Committees consisting 5000 life members and still 
growing. It has been working signifi cantly to improve 
English Language Teaching and quality education in 
Nepal through collaboration with local and international 
agencies. It works in line with the Ministry of Education, 
closely with the Department of Education, local authorities 
in different public schools through its branches and 
provinces. 

NELTA as the largest and strongest professional association 
in Nepal, tries to establish a network among professional 
associations with similar interests. Such as NELTA has an 
affi liation with IATEFL from the UK, JALT from Japan, 
BELTA from Bangladesh, EAU from Thailand, SPELT 
from Pakistan and TESOL from the USA. All our affi liated 
members have their representatives as the Keynote and 
plenary speakers in this conference. 
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Recently, NELTA has signed MOU with Andalas 
University of Indonesia, also with the ELTAI from India 
and Hans Raj Mahila Maha Vidyalaya Jalandhar, Punjab. 
We have Dr. Anita Sharma from Simla Chapter of ELTAI, 
and from Jalandhar Dr. Ramnita Sharada is here. 

This TESOL-NELTA conference 2019 has provided us a 
big platform for ELT practitioners to interact and exchange 
their experiences with each other not only with the 
participating members of other associations, but also with 
experts, material developers, researchers, book writers 
and publishers of the various regions and the world. The 
world has undergone a series of trials in ELT methods 
and approaches. The theme “Ecological Approach to 
ELT: Prospects and Challenges” is also an effort to rewire 
or revisit the existing methodology of ELT in different 
contexts. 

This three day TESOL-NELTA Regional Conference is 
unique in its nature and scope considering its theme, 
partnership with TESOL International Association and the 
diversity of the presenters and participants. NELTA was 
not, is not and will not be only confi ned to the classrooms 
alone in a classical way of doing things for teaching and 
learning of English. Besides, we also would like to support 
the Government of Nepal by providing policy input and 
strengthening the capacity of the classroom practitioners, 
teacher trainers and materials writers. We have clearly 
seen the existence of 129 national languages in Nepal 
amidst English as a second language. Before I wind up my 
saying, on conclusion of this conference, NELTA would 
like to draw the following key achievements: 

1. The position of English as a second language in the 
other countries in the world,

2. The approaches, challenges and opportunities 
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regarding instruction, teacher development, 
textbook and supplementary material writing,

3. The ESL policies in the other parts of the world,
4. Recommendations on the position of English as a 

second language, the government policies and the 
role of NELTA in the future.     

Koyenikan says “There is immense power when a group of 
people with similar interests gets together to work toward 
the same goals.” - Idowu Koyenikan
Let’s hope this conference may show us a way to attain 
future goal of ELT for all.

Without wasting time, I would like to warmly congratulate 
all the participants who have travelled from far-fl ung to 
attend this conference. 

I wish all the national and international participants/
delegates have a pleasant stay in Nepal and fruitful time, 
take with you a rewarding experience and make a great 
success of visit Nepal 2020. 

Thank you
Motikala Subba Dewan
President of NELTA.
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Introduction

Federal Democratic Republic of Nepal is a prolifi c and 
enchanting juncture of linguistic diversity. The country 
inhabits 123 languages (but LCN, 2019 reports 129), 
125 ethnic groups and 10 major religious groups in the 
country (CBS, 2011). The Constitution 2015 in its preamble 
states that Nepal is a multi-ethnic, multi-lingual, multi-
religious, multi-cultural country having diverse regional 
characteristics. Since April 3, 2018 Nepal parts into 7 
provinces, 77 districts, and 753 local units for offi cial works.

The new constitution grants 22 absolute powers to the 
local governments including preservation and promotion 
of language, script, art, culture and other heritages (The 
Constitution of Nepal, 2015). Therefore, the future of 
Nepal’s language policy depends largely on how federal, 
provincial and local governments manage the linguistic 
diversity of the country and have its language policy, 
planning and practices. Keeping these linguistic and 
political concerns in the backdrop, this study aims to go 

Creation, interpretation and 
appropriation of language policy by 

local governments

Presentations

Basanta Kandel 
Aadikavi Bhanubhakta Campus, Damauli, Tanahun
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into how the language policy arbiters wield decisions to 
creation, interpretation and appropriation of the language 
policy (Johnson, 2013) in Federal Nepal, especially by the 
local governments.

Language policy and ideology 

Language policy concerns what languages are to be used 
where, when, and by whom, and also what choices in 
grammar, vocabulary, genre, and style are appropriate in 
particular contexts which grant certain language varieties 
from higher to lower prestige, determining which ones are 
offi cial, standard and national languages (Shohamy, 2006). 
On the other side, language ideology refers to the value 
and belief about language.

The study incorporates Ricento and Hornberger’s (1996) 
model of ‘metaphorical Language policy and planning (LPP) 
onion’, Johnson’s (2013) view of ‘language policy (LP) 
layers’, and McCarty’s (2011) ‘critical ethnographic approach’. 
Language Policy in Nepal 

In the context of Nepal, language policies and practices 
has two different broad time references; (my perception) 
Language Policies in Nepal before Federalism, and Language 
Policy in Federal Nepal. In addition, language policy in 
Nepal before Federalism has been grouped into three 
broad time eras as; Rana regime era: Before 1950, Panchayat 
era: from 1950-1990, and Democratic era: after 1990.

Language policy in Nepal after federalism

Federalism and language policy has always been a 
contested issue in Nepal. Language Policy in Federal 
Republican Era (my perception) as the ‘Fourth Period in 
Language Policy in Nepal’ after the country was formally 
1 Th is is the synopsis of presenter’s PhD proposal which was presented in the conference.



15NELTA CONFERENCE PROCEEDINGS 2019

announced as a federal republican country in 2015. The 
Constitution of Nepal, 2015 addresses in the article (6) and 
(7), and the Article (32) has made the provision of right to 
language and culture.

These provisions in the constitution have given freedom 
to the state, province and local level to make and plan the 
policies regarding the language, culture, script and arts. 
Further, the constitution of Nepal 2015 has furnished a new 
provision to establish Language Commission in article 287 
which has specifi ed functions and duties regarding the 
promotion and conservation of languages. The sub-clauses 
(7, 8 and 9) state the commission should complete its task 
under sub-clause (a) of clause (6) no later than fi ve years 
after the date of its constitution.

Conceptual framework 

Being based on the theoretical, thematic, empirical and 
policy reviews as well as researcher’s own position, the 
following conceptual framework has been developed for 
the study. 
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Methodology

Based on ‘interpretative paradigm’ (Cohen, Manion, & 
Morrison, 2007) and critical ethnography design (Johnson, 
2017), I will employ a multimethod and multi-sited 
ethnographic approach (McCarthy, 2011) of qualitative 
research strategy in which I will collect and analyze data, 
integrate the fi nding and draw the inferences using the 
qualitative process. This research will be carried out in the 
fi ve local governments of Gandaki Province. Following 
non-probability purposive sampling procedures, the study 
site and participants will be selected. The research adopts 
unstructured interview, participant observation, FGD 
to dig out the thick descriptions from the participants. 
Experts, government offi cials, language policy makers will 
be consulted, and the assemblies on language policy issue 
at Provincial and Local Governments will be observed. 

References
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Introduction

The large global world has become a small local village 
due to the invention of scientifi c technology and 
innovations. New techniques and approaches are being 
emerged in the fi eld of education especially in teaching 
and learning. Teachers around the globe are integrating 
ICT (information, communication and technology) in their 
classrooms. At present, teacher of any part of the world 
can easily observe the global scenario and participate 
in any kind of educational programs sitting in his/her 
working place or home. To meet such changing need of 
the learners, the teachers of 21st century have to be able 
to update themselves professionally, being much familiar 
with the latest inventions and technological innovations. 

Teacher professional development is considered as an 
essential factor for teachers to function successfully. 
Richards and Farrell (2005) state that professional 
development is the next step to proceed when teachers’ 
period of formal training is over. Continuing professional 
development is a planned, continuous and lifelong process 

Professional development of English 
language teachers through e-learning

Khom Prasad Ghimire 
Visiting Faculty, School of Education, Kathmandu University
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whereby teachers try to develop their personal and 
professional qualities, and to improve their knowledge, 
skills and practice, leading to their empowerment, 
improvement of their agency and the development of their 
organizations and their pupils (Padwad & Dixit, 2011). 
Prestridge (2014) states that ICT for education is more 
important today than ever before, and its capabilities are 
also triggering a modifi cation in the pedagogical approach 
for teacher professional development in developed nations. 
In this paper, I explore how an ELT (English language 
teaching) practitioner can use some e-learning resources 
and develop professionally. 

Ways to develop ELT professionalism

English language teachers can engage themselves in 
different e-learning platforms and develop professionally 
to enhance their ELT professional journey. There are many 
ways to develop professionally using different E-learning 
resources. Some of the best sources to involve and develop 
ELT professionalism are as given below:

ELT blogs and websites

It is easy to create and update a blog or visit the websites 
and go through the information provided. Blogs can also 
display photos and some professionals are using them 
with audio and even videos. Most ELT bloggers use their 
personal website to refl ect on teaching, suggest lesson ideas 
and activities, develop teacher networking, etc. It helps to 
create a professional portfolio of achievements as well as 
to promote their own services either as an online English 
teacher or as a freelance teacher trainer. Teachers can use 
their own blogs to write about experiences and opinions 
on a range of topics and interests. They can download 
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some useful worksheets for them or get innovative ideas. 
Therefore, ELT blogs can be a personal space for teachers 
to share their ideas of teaching and to better refl ect on what 
could be improved in ELT. In this connection, one can visit 
this website: www.modernenglishteacher.com

ELT professional publications

Many professionals have established some online ELT 
journals and publication sites where English teachers 
can fi nd latest research articles, journals and update 
their knowledge on English language teaching as most 
of the research studies bring latest trends and issues on 
particular area. Besides, teachers can write articles based 
on the professional practices or research study and submit 
their papers on the same publication to get published. 
Such publications help teachers share their ideas to a 
larger ELT community. Teacher can exploit these online 
publications for their professional development:  www.
etprofessional.com, www.neltaforum.wordpress.com or 
www.eltchautari.com

Free online training courses  

This is another best way of developing professionalism in 
ELT using the internet. There are several ELT based online 
training programs going on at a time. One can simply 
register, participate in such online training or professional 
webinar programs and complete the required courses. 
Teachers get internationally certifi ed from the worldwide 
reputed organizations or universities through using free 
online training courses. For example; www.aeeteacher.
org/MOOC, www.englishfi rst.com
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Conferences or webinars

An important reason for attending conferences is to meet 
and interact with professionals of the same areas in face-
to-face mode, if the conference is not virtually organized. 
Conferences bring people together in a forum from diverse 
ecological backgrounds for a common purpose of sharing 
experiences and latest innovations. If we want to build our 
professional network, conferences can become the good 
platforms in the area of similar interest. Some renowned 
online conferences and webinars related to ELT are: www.
tesol.org, www.iatefl .britishcouncil.org, www.livebinders.
com, www.livebinders.com (free Friday Webinar).

Social media 

Social media has the ability to magnify our reach through 
expansion of personal learning networks which can be 
pertinently utilized for enhancing one’s professional 
growth. In this evolving digital era, if we are not using 
social media to keep up with professional relationships 
and networking, there is a high risk of being isolated or left 
behind. One can use social networks like Facebook (create, 
share or join professional network), YouTube (watch or 
upload or share ELT videos), Twitter (Create and share 
ELT network), Google (search ELT sources) and LinkedIn 
(develop and join ELT networks) to increase access to the 
resources.

Conclusion

Without technological know-how, an ELT teacher may 
remain unskilled and isolated. Therefore, the English 
language teachers have to be able to use such e-learning 
resources and grow professionally. Hence, e-learning 
resources could be used effectively to improve not only 
the way teachers teach, but also the way they develop 
professionally in the long run. 
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Introduction

An abstract is a concise description about a research paper. 
Although it is written at last, it is presented after the title 
in the paper. It is like an elevator talk wherein an author 
summarizes the important information that the paper 
conveys with an aim of getting the readers interested in 
the idea and enticing them to read the whole paper. In this 
context, Alexandra and Hennerice (2006) state that writing 
an abstract in an academic research paper means to extract 
and summarize Ab (absolutely), Str (straight forwarded) 
and Act (actual data presentation & interpretation). Many 
academic writers feel diffi culty in writing abstract since it 
follows specifi c pattern and particular discourse moves. 

Writing the abstract

An abstract begins with an introduction where background, 
context and the author’s motivation for research are 
explained. Following this, purpose, methodology, results 

Writing an abstract for a research 
paper

Pitambar Paudel
Lecturer 

Department of English Education, Tribhuvan University Nepal
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and conclusion are presented. Discussing the discourse 
moves in an abstract, Bitchener (2018) presents fi ve points 
chronological discourse moves that include introduction, 
purpose, method, product and conclusion. In the same 
context, Patrick (2014) states that an abstract should clearly 
describe objectives, concisely describe methodology, 
summarize the results and state the principal conclusion 
of the research.

A good abstract is a well-developed paragraph where 
ideas are presented concisely in unifi ed, cohesive and 
coherent manner. Perry and others (2003) recommend 
seven elements in an abstract of academic paper

1. The abstract has to start with a brief theme sentence 
to orientate the readers to the overall issue addressed 
in the report or paper.

2. It should indicate the main aim or purpose of the 
study.

3. The practical importance of the study should be 
explained.

4. The methodology used in the study should be 
described.

5. Summary of the major fi nding(s) should be 
mentioned.

6. The statement in conclusion should indicate the 
contribution of the study in fi lling the gap in the 
existing body of knowledge.

7. The abstract should end with the practical 
implication/s of the fi nding(s) of study.

An abstract in a research paper should strictly follow the 
chronology of article, paper or report and should provide 
logical connection between the information included 
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therein. It should not add any new information than that 
of the report, but simply summarize the report; and it 
should be comprehensible to a wide audience. Any reader 
determines whether to read the whole paper or not from 
this part. Showing the importance of an abstract in a 
research paper, Bavdekar and Gogtay (2015) concede that 
the fi rst impression created by the abstract on its readers 
can have great infl uence on the fate of the article and in 
the academic position of the author. So, it needs to be 
academic, complete and well-developed.

Abstract is a complete and honest summary of the whole 
article with coherent stream of thoughts. It is written 
in single paragraph of approximately 250 words in 
length, which is italicized and single spaced (American 
Psychological Association, 2010). However, the    size and 
style of the abstract depends upon the types of abstract 
and article that the author is writing. Descriptive abstract 
does not provide the information in detail; instead it 
portrays what the article contains. Discussing the nature 
of descriptive abstract, Bavdekar and Gogtay (2015) write 
that in such type of abstract a reader is required to read the 
entire article to know what the article really contains. Such 
abstracts are found in reviews, opinion articles and case 
reports. In contrast, in an informative abstract, overall gist 
of the article is presented.  In this context, Bavdekar and 
Gogtay (2015) state that informative abstracts are built in 
the form of a synopsis of the entire article so that a reader 
can get the main message and the overall process employed 
in the article. Research papers mostly contain informative 
abstracts which indicate that they should be packed up 
with all important and relevant information about the 
study so that editors, reviewers and readers understand 
the rationale for the study, adequacy of the methodology 
employed and the fi ndings of the study.



26 NELTA CONFERENCE PROCEEDINGS 2019

Whatever the types of abstracts, they are written in two 
ways: unstructured and structured.  Unstructured abstracts 
are paragraph formatted, in which paragraphs are written 
as a single paragraph without indenting the fi rst line.In 
structured style, abstracts are written without indentation 
and labels are inserted to identify various sections like 
objectives, methods, results, conclusion, etc. (APA, 2010). 
This indicates that the structure of the abstract depends on 
the nature of the journal and the institutional guidelines.

Conclusion

An abstracts is the window to a research paper which helps 
readers decide whether to go through the whole paper or 
not. Thus, an academic writer should write an abstract with 
great care and attention because poorly written abstract 
with insuffi cient information or unsupported conclusions 
are unlikely to kindle readers’ interest in the research. 
Therefore, an abstract in a research paper should be brief, 
concise, objective, and balanced.

References
Alexandra, A.W., & Hennerice, M. (2006). Writing good abstract. 

Cerebrovasc Dis,23, 256-59. 

Bavdekar, S.B.; & Gogtay, N.J. (2015). Writing an abstract for 
a research manuscript: Providing an honest, succinct and 
complete summary. Journal of the Association of Physicians of 
India 63, 64-68.

Bitchener,  J. (2018). A guide to supervising non-native English 
writers of theses and dissertations. New York: Routledge.

Perry, C.; Carson, D. & Cailmore, A. (2003). Joining conversation: 
Writing for EJM’s editors, reviewers and readers required 
planning, care and persistence. European Journal of marketing, 
37 (5 & 6), 557-625.



27NELTA CONFERENCE PROCEEDINGS 2019

Ecopedagogies promoting nature-based writing provide 
opportunities to integrate an ecological ethos and ethic 
into classes that promote social and eco justice. Students 
develop a sense of “place consciousness” (Lowenstein, 
Martusewicz, & Voelker, 2010); recognize all levels of 
diversity within living systems and communities, especially 
within local contexts; and increase their biophilia, or sense 
of connection to all living things (Louv, 2011). Given their 
effi cacy, I argue that ecopedagogies could help bridge 
the gap in Nepal between the environmental experience 
of many Nepalis, especially indigenous peoples, and the 
country’s move toward better education and greater digital 
development, particularly through writing in English. I 
also argue that such programs could help preserve culture 
and land while helping the country move toward greater 
development and international engagement. 

A land of globally signifi cant natural spaces – geologically, 
ecologically, and spiritually – Nepal has an inherent 
ecological and ecospiritual ethos (Goulah, 2011). The 
path of development is an opportunity for Nepal to 

Ecopedagogy in action: An example of 
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become a global ecological leader without following the 
same ecologically destructive trajectory of so many other 
countries. Additionally, Nepal’s embrace of greater digital 
literacy must not come at the expense of what I call “nature 
literacy.”

In support of this argument and to help inspire similar 
programs in Nepal, I offer the example of a content- 
and project-based ecopedagogical program for English 
language learners in which I taught academic writing. Using 
integrated language classes, the ecopedagogical language 
program at Utah Valley University (UVU) explored issues 
of sustainability and resource management in connection 
with Capitol Reef National Park, a three-hour drive away. 
Known for its geology and dark sky, Capitol Reef has a 
unique and delicately balanced desert ecosystem. Referring 
to the colorful rock layers, its name in Navajo translates to 
“Sleeping Rainbow.” During a four-day trip taken every 
semester, students practiced sustainable habits, observing 
their low environmental impact fi rsthand. Since the 
park is without Internet or phone services, students also 
practiced being digitally disconnected. Throughout the 
semester, students identifi ed serious ecological problems 
and became “experts.” They analyzed and presented 
their topic of choice through integrated projects – oral 
presentation, poster session, and fi nal research paper. 
Based on the theme of everyone being downwind or 
downstream, powerful examples included the economic 
and environmental impact of:

• Cobalt mining in the Democratic Republic of Congo

• Memorial diamonds (a green burial practice) in Japan

• Illegal cutting of rosewood in Madagascar

• Discarded cigarette butts on water quality

• The Hajj pilgrimage in Saudi Arabia
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• Golf courses in Thailand

• The wall on the US/Mexico border

• Light pollution and insect pollinators

• Production of tequila in Mexico

• Copper mining and air quality in Salt Lake City

Given the diversity of students, all of these topics had a 
very strong sense of place. 

Going a step further and advocating for localized change, 
one student found unethical practices in the retrieval of 
traceable down and promoted companies with greater 
ethical and sustainable practices. Another discovered 
large amounts of food waste on campus and encouraged 
changes that led to a decrease in waste.

During the trip, students:

• Studied, worked in teams, wrote, taught and presented 
to each other, and shared their refl ections

• Cooked, cleaned, and ate together

• Hiked, climbed, and played

• Studied and experienced the night sky – including 
billions of stars, planets, and the Milky Way – through 
a telescope

• Practiced conscious light usage to protect the nocturnal 
cycles of native species

• Measured and compared their trash and water usage 
to previous groups 

• Developed long-lasting friendships

• Gained confi dence and had a memorable, life-changing 
experience
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And contrary to initial complaints from students, the 
lack of Internet or phone services was seen as invaluably 
positive. Students kept a nature/fi eld journal throughout 
the semester and participated in a Wilderness Writing 
Workshop, which I conducted, at Capitol Reef National 
Park. Including signifi cant time writing in and about 
nature was strategic given the very real benefi ts of nature-
based writing (Kaplan & Berman, 2010). It also encouraged 
them to engage linguistically, academically, emotionally, 
and ethically. What emerged from students’ writing 
demonstrated greater confi dence and skill, improved 
vocabulary, less reported stress, and even more expressive 
and poetic language. I compiled their fi nal work into 
printed or digital books and/or multimedia eBooks, and at 
the end of each semester, students received a copy of their 
“published” work. Additional opportunities emerged 
from this work for both the instructors and students.

In place-based education and “place consciousness,” 
teachers need to acknowledge and expertly leverage 
students’ sense of place. Understanding students’ 
individual place-based identities, which may lead to 
differences in environmental ethics, ideas about ecological 
integrity and cultural sustainability, and approaches to 
conservation, can promote expanded understanding and 
greater sustainability for all.

As argued above, employing similar ecopedagogical 
programs in Nepal could bring greater continuity between 
the modern digital world and the traditional/indigenous 
experience. By increasing engagement with the culture 
of writing, it could help bring about more social change, 
social justice, and eco justice – all in support of Nepal’s 
own sustainable development goals (National Planning 
Commission, 2017).
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Doing so would not be without its challenges: the diffi culty 
in receiving necessary funding and administrative support; 
traveling, given road conditions; or accessing bookmaking 
software or printing services. Perhaps one of the greatest 
challenges might be in the country’s general unfamiliarity 
with the global culture of writing and what one Nepali 
called the lack of a “culture of dialogues” (Shakya, 2019). 

However, despite these challenges, I believe Nepal 
is perfectly poised to utilize and benefi t from the 
implementation of ecopedagogical English writing 
programs. 
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Introduction

The strategies of refl ective practice enhance teaching skills 
and bring changes in teaching learning practices which 
eventually contributes to the professional development of 
English language teachers. Teachers have to think, act and 
refl ect tenaciously to activate and aggrandize the teaching 
learning process. This paper is the synopsis of my research 
work in which I have analyzed and interpreted the data 
collected from fi ve English language teachers generating 
following major themes regarding the strategies of doing 
refl ective practices.

Collaboration and cooperation

Pertaining to collaboration and cooperation, Teacher 
A says: ‘I even do collaboration with teachers and take 
cooperation from them. This culture of teachers helps 
me to bring uniformity and harmony in them. It equally 
creates confi dence on the part of teachers. There is less 
chance of confl ict when there is a good understanding 
among teachers’.

Reflective practice strategies
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Maintaining the diary and the journal

Regarding maintaining the diary and journal, Teacher B 
says: ‘To fulfi ll the targeted objectives, teachers need to be 
refl ective. Teaching is goal-oriented. I maintain a diary. 
When I come across some interesting incident, I record 
it in the diary thinking that it should not be missed. I 
follow peer teaching thinking that I can make my teaching 
meaningful’.

I feel that better refl ection is possible by maintaining a 
daily diary of the important incidents. Richards and Farrell 
(2005) describe a teaching journal as a notebook in which 
a teacher writes regularly about teaching experiences and 
other events. They argue that journal writing can help 
teachers question and analyze what they do both inside 
and outside the classroom, thus consciously exploring and 
analyzing their practice.

Peer observation and team teaching 

Richardson (1997) suggests that when colleagues come 
together in a group to refl ect on their work, four basic 
features will promote the success of the group: All 
participants need to feel safe within the group, connected 
in some ways, be passionate about the group and what 
they are trying to accomplish together, and grateful for 
the group’s existence. Bartlett (1990), on the other hand, 
suggests a cycle moving from observation, to interpretation, 
introspection and questioning, to consideration of 
alternatives, and then to adaptation of instruction. Teacher 
E says: ‘I follow peer observation, gain feedback from the 
observers, and correct my weaknesses. Different ideas are 
shared. With this, I can gain new things’. Similarly, teacher 
A at this juncture says: ‘I think that peer observation can 
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provide opportunities for teachers to view each other’s 
teaching in order to expose them to different teaching 
styles and to provide opportunities for critical refl ection 
on their own teaching’. 

Taking feedback and comments 

Pertaining to taking feedback and comments, Teacher 
D says: ‘We can’t be a successful teacher until we take 
feedback from students. Teaching has some objectives’. 
The comment of colleagues is always commendable. 
The feedback from students is always forceful to foster 
academic standards of teachers. Comments are always 
commendable to the professional development of English 
language teachers.

Sharing experiences 

Regarding sharing experiences, Teacher A says: ‘I share 
my previous experiences with students, colleagues and 
contemporaries. I try to contextualize their knowledge 
or skill, or experiences, by making them participate in 
discussion, elaboration or interpretation of ideas, whenever 
relevant context occurs. I can mix up their experiences, 
ideas, attitudes based on the context.’

Participation and discussion 

Participation and discussion has power. For instance, in 
the meeting if we as language teachers actively participate 
with discussion, the refl ective power is enhanced. In this 
connection, Teacher C says: ‘As a teacher, I have to be 
up to date as far as my teaching subject is concerned. It 
is quite wonderful to have discussions and interactions in 
meetings and workshops. They can be the special place 
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for refl ection’. Discussion and interaction help language 
teachers construct new knowledge. Therefore, it is through 
constructive process one can create new  methods and 
strategies teaching.

Interaction and presentation

With interaction and presentation, language teacher can 
foster the horizon of knowledge. Better refl ectivity is 
possible in this way. A language teacher has to involve, 
engage and inspire the students to take part in interaction 
and presentation process. Teacher E says: ‘There should 
be interactive teaching. Teacher and student, student and 
student, student and book, and student and materials can 
do interaction. I believe that diary making is effective. I 
generally take feedback from the students, suggestions 
from colleagues, and prepare notes for better refl ective 
practice.’

Creative writing

To my understanding, people’s creativity determines their 
academic altitude. Creative people are action-oriented. 
Creative people create new knowledge and new things. 
Creative learning adds newness, freshness, novelty,  
variety and new ways of survival in one’s life. 

Conclusion

Teachers of English not just teach English texts. They also 
help students with communicative, analytical, and logical 
skills. In this fast-changing global scenario, refl ective 
practice could serve the ever-growing needs of the English 
language learners and teachers by integrating both theory 
and practice. I now feel that refl ection is the motivating 
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gateway and headway to professional development of 
teachers. One way to continually improve is to learn from 
our own day to day teaching experiences by becoming a 
refl ective teacher. 
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Introduction

The modern world is entirely dominated by technology 
in different ways. In education, new techniques, 
tools and procedures are being used in order to make 
English language teaching and learning more effective. 
Nowadays, the use of new technology as a tool to develop 
learners’ language ability is gaining much importance in 
education sector as well. The use of several technological 
devices such as computers, laptops, televisions, radios, 
video recording devices, internet, Facebook, twitter and 
PowerPoint presentation have been rampant in the present 
time in teaching and learning. In this way, PowerPoint 
presentation, no doubt, has a lot of importance in English 
Language Teaching (ELT) classrooms as discussed briefl y 
in the section that follows.

PowerPoint presentation

The use of PowerPoint is really helpful for students and 
teachers for the purpose of facilitating language learning 
and teaching. PowerPoint is more effi cient for the purpose 
of using different teaching materials such as pictures, 
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audio and visual clips. PowerPoint presentation can reduce 
the boredom in students and make the class atmosphere 
more interesting and encouraging. Slides are becoming 
an important presentation tool in the classroom because 
they allow advanced preparation of materials, make 
improvement in the organization of presentation; and they 
are important as the means of showing information-rich 
content – such as complex tables, formulas, programs and 
diagrams.

Hence, PowerPoint allows the preparation of materials in 
the slides including images, diagrams, graphs, audio clips 
to describe the contents clearly. It also makes the teachers’ 
job easier as they do not have to write or draw on the 
board after using the PowerPoint slides. It helps to manage 
teacher’s time properly; and students get opportunity to 
pay attention on what the teacher is saying because they 
do not have to worry about taking notes as the slide is 
already there to share among them, which they can read 
and comprehend.

The trend of using the ICT is in the growing stage in 
education sector.  During this decade, the applications 
of technology in education has replaced the traditional 
methods of teaching to a large extent. One of the most 
common tools of technology in the classroom is Microsoft 
PowerPoint. The use of PowerPoint as a teaching tool is 
becoming more and more widespread for the instructors 
in teacher education, especially with those who wish to 
integrate multimedia technology in their teaching and use 
modern technology in the classroom.

In this regard, Baniya (2007) writes that PowerPoint was 
developed in 1990; PowerPoint  has been debated as an 
effective presenter in education. Young (2006) explained in 
a survey that a good PowerPoint presentation can enliven a 
lecture by offering imagery to support key points. Having 
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prepared the set of slides, professors can save themselves 
from going out of the track in teaching. Many students also 
praise PowerPoint slides because it becomes very easy for 
them to read than the professor’s handwriting on the chalk 
board. They enjoy studying from the PowerPoint. 

The positive effect of PowerPoint in classroom teaching 
and learning has been the focus of discussion in many 
articles and research studies. But the ways instructors 
and students perceive it and use it in their classrooms is 
still limited. In the context of Nepalese classrooms, the 
use of PowerPoint has caused signifi cant changes in the 
traditional teaching methods; so this has become a buzz 
word in the most of the teaching-learning contexts.

Conclusion

It is important to better understand how teachers and 
students perceive the use of PowerPoint in their classes. In 
this connection, it would be much relevant to suggest that 
efforts should be made to explore how both teachers and 
students perceive the use of PowerPoint in teaching and 
learning processes. Any study that explores the teachers’ 
and students’ perceptions towards the use of PowerPoint in 
teaching and learning can bring about important feedback 
regarding what can be done to the students for the purpose 
of engaging them in learning through this device. 
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Creativity is the use of imagination or original ideas into 
reality. It is an ability to create something new. Creativity 
involves looking at familiar things with a bit different 
perspective from one’s fresh eye. It is one of the most 
important ways to explore hidden talents. 

From learning perspective, each student has their own 
ability to create new ideas from a given topic. The teacher 
can play the role of facilitator and provide limited ideas but 
with the help of creativity, there will be unlimited output 
from students. It makes the students active and explorative. 
It is because of creativity that students can think ‘outside of 
the box’; and this sort of talent helps them to communicate 
with each other. In this connection, encouraging students 
in self-learning activities and instructing them to present 
their work to the peers is one of the best ways for language 
teachers to explore the creative talents of students and 
foster their talents as appropriate.

There are numerous benefi ts of exploring creativity in the 
classroom. Creativity allows students to express in oral 
and written forms and eliminate hesitation. They will not 
hesitate to speak according to their ability. Creativity helps 
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students to promote critical thinking and problem-solving. 

It encourages them to face any diffi culties in life. It improves 
student’s ability to focus on any activity and in any of the 
problems to deal with. Creativity in the classroom also 
encourages students towards life-long learning. Creativity 
promotes the ability of risk-taking in students. The life-
long knowledge can be provided to them in the classroom, 
which is possible with the help of creativity.

It is quite necessary to promote creativity in students. It 
leads them towards more rigorous and critical thinking. 
It increases their motivation, deep concentration and 
engagement in any task to be performed. It develops the 
talent of the individual. Creativity also helps learners to 
get self-motivated to complete any task effectively. It 
improves the ability to concentrate well while solving every 
problem. It is useful for the holistic development of each 
and every student. For promoting creativity in classroom, 
different activities can be done by the teacher. The teacher 
can design classroom space for creativity. A small corner 
of the classroom can be used as the space for developing 
creativity. In this space, turn by turn every group can go 
to discuss without disturbing the whole class for their 
discussion in the given topic. The teacher should provide 
them questions to encourage curiosity. There should be 
divergent thinking regarding any tasks among students. 
The teacher should provide the activities according their 
creative level. Cross-curricular lessons should be designed 
for improving their creativity. For this purpose, the teacher 
should create a compassionate and accepting environment.

There should be mutual understanding between teachers 
and students. The teacher should present student’s views 
in the beginning. In any task, the teacher should provide 
direct feedback. It helps them to modify their understanding 
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in time for the long-lasting knowledge. The teacher should 
also convince them that creativity requires some effort. 
And the positive result from their efforts makes them to 
become creative to solve any problem. Self-learning is 
the only way to gather as much knowledge as possible in 
language. The students fi nd it more interesting to gather 
effective ideas. Self-learning is a process whereby the 
individual learner can initiate, some with other’s support 
and sometimes without the assistance from anyone, the 
work of diagnosing their learning needs, formulating 
learning goals, identifying human and material resources 
for learning, and evaluating the outcomes’ of learning. The 
world of self-learning can be a little daunting.

However, if we want to achieve our aspirations and 
stay relevant in an ever-changing world, self-learning 
is critical to us in the 21st century. Self-learning helps 
them to know new words and use in day-to-day life. In 
doing so, it improves their reading skills and makes them 
independent. It will help them to be stronger to improve 
themselves. At the same time, to provide them opportunity 
to present in front of others helps them to bring clarity 
in speaking. Presentation develops self-confi dence in 
students, so that they can communicate thoughts and 
feelings effectively. Students will gain real-world skills, 
such as the ability to present any topic without any fear. It 
also helps to build leadership skill. Students will be able to 
relate the knowledge gained from textbook with their day 
to day life through creativity. Creativity will help students 
to complete the task effectively and effi ciently in their life.
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Introduction

English is a widely used language of the world. It is the 
most useful language for global commercial, scientifi c, 
and cultural exchange (Piller, 2015). English is also used 
as medium of instruction (EMI) in classroom pedagogy 
in all over the world. Dearden (2014) claimed that EMI is 
increasingly being used in universities, secondary schools 
and even primary schools. Defi ning EMI, she further said 
“the use of English language to teach academic subjects 
in countries or jurisdictions where the fi rst language (L1) 
of the majority of the population is not English” (p. 4).  
Recently, English is used as the medium of instruction in 
school education in Nepal because ‘EMI courses would 
effectively help students improve their English profi ciency’ 
(Belhiah & Elhami, 2015). 

The teachers who have been teaching different academic 
subjects in English medium in community schools in Nepal 
are developing their own separate identities through 
teaching experiences in such schools.  Talking about 
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teacher identity, Ball and Goodson (1985) asserted, “The 
ways in which teachers achieve, maintain, and develop 
their identity, their sense of self, in and through a career, 
are of vital signifi cance in understanding the actions and 
commitments of teachers in their work” (p. 18). Here 
in this paper, I present the idea of negotiation that the 
teachers have made on formation of their identity as the 
teacher of EMI School drawing on the ideas of Bourdieu’s 
Linguistic Capital Theory. Bourdieu (1993) asserted that 
when a certain lingual capability has higher power than 
others, it becomes linguistic capital that has the power to 
regulate the value of lingual utterances and the spread, 
accumulation, and reproduction of them. 

Therefore, to explore the beliefs and attitudes of the 
teachers to recognize their linguistic identity in EMI based 
community school of Nepal, three primary level teachers 
who are teaching in three different EMI-based community 
schools in Sindhuli district were selected. Pseudo names 
were given to them as Teacher ‘A’, ‘B’, ‘C’ to ensure 
anonymity. In-depth interviews based on guideline 
questions were used as data collection technique.  

Finding 

The teachers felt proud and they had feeling of self-esteem 
as they identifi ed themselves as the teacher of EMI-based 
community school. The teachers were motivated towards 
EMI and they wanted to continue it because English is 
regarded as main language for them to be employed in 
Nepal or in foreign country. Concerning this idea, Teacher 
A said:

Parents want to teach their children in EMI School.  
They assume that if their children learn English, 
neither will they fail in the exam nor should they stay 
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unemployed. The result of our students has also been 
improved in our school when it is shifted into EMI 
from Nepali medium. 

This remark made by teacher indicated that there is adored 
feeling towards English language and it is considered 
linguistic capital in Nepal. Likewise, Teacher B shared her 
experience in teaching EMI School as:

I began to teach in English when school was shifted 
into EMI. At fi rst, I felt diffi culty in facilitating 
in English medium but, now I can better teach in 
English. The students of EMI are more talented than 
that of Nepali medium. We are honored in the society 
as the teachers of EMI. 

The account shows that the teachers feel proud to identify 
themselves as the teachers of English medium school since 
they are praised in the society because of their knowledge 
and practice in English language which can be called their 
linguistic identity. In a similar line, Teacher C put his 
views this way:

Because of the globalization, parents are demanding 
English language day by day. Thus, we shifted our 
school into EMI. We are identifi ed as teachers of EMI. 
We feel proud of such recognition. 

The description by the Teacher C exposed that English is 
an essential language for people in a global arena. It also 
shows the demand of parents and teachers’ willingness to 
teach in English medium. The teachers are eager to show 
their identity as the teacher of EMI School i.e. they feel 
proud of their linguistic capital. 
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Conclusion

English language is regarded as linguistic capital in Nepal 
as said by Bourdieu (1993) because people has great love 
towards English language because they believe that their 
children can be employed either at home or abroad if they 
learn English. The teachers who are teaching in EMI School 
feel proud since the people in the society praise them and 
they are perceived differently because of their knowledge 
and skill in English language. EMI has provided teachers 
with different  ‘linguistic identity’.

References

Ball, S. J., & Goodson, I. F. (Eds.) (1985). Teachers’ lives and careers.  
New York, Philadelphia: Falmer Press.

Belhiah, H. &Elhami, M. (2015). English as a medium of 
instruction in the Gulf: when students andteachers speak. 
Language Policy 14(1), 3–23. DOI: 10.1007/s10993-014-9336-
9

Bourdieu, P. (1993). The fi eld of cultural production: Essays on 
art and literature. Cambridge, UK: Polity Press.

Dearden, J. (2014). English as a medium of instruction – a growing 
global phenomenon. British Council. Retrieved from: https://
www.britishcouncil.org/sites/default/fi les/e484_emi_-_
cover_option_3_fi nal_web.pdf

Piller, I. (2015). Language ideologies. The International 
Encyclopedia of Language and Social Interaction. John Wiley& 
Sons, Inc. DOI: 10.1002/9781118611463/wbielsi140



48 NELTA CONFERENCE PROCEEDINGS 2019

Introduction

English, `the language of thoughts occupies the cognitive 
domain of the individual as a status symbol whereas the 
mother tongue become `the language of emotions’ to all 
bilingual Indians. Randolph Quirke’s word, ``English is a 
language on which the sun does not set whose users never 
sleep,’’ have been proven so true today. In discussing the 
paradigm of ELF (English as a lingua franca), one must 
always keep in mind that the paradigm does not refer 
to any specifi c English variety; rather it addresses how 
English is used in intercultural communication across the 
globe in relation to globalization, linguistic imperialism, 
other languages, identity, its varieties, language ecology, 
and its future impacts. For example, the BBC world 
service, London; All India Radio, Delhi; The Strait Times, 
Singapore; and The Japan Times, Tokyo in their oral and 
printed media represent English as a native language, 
English as a Second Language (ESL) and English as a 
Foreign Language (EFL), respectively.   
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Significance of English

All in all, English has fulfi lled the requirement of being 
an international lingua franca that is globally intelligible 
(Crystal, 2006, p. 422). As Kirkpatrick pointed out, 
“the majority of English speakers are now multilingual 
people who have learned English and who use English 
to communicate with fellow multilingual” (2007, p. 1).  
The new tools of globalization, technology, liberalization 
and privatization are propelling global spread of English 
language especially after postcolonial period. Today 
the learners sway between their mother tongues and 
status language English.  That results into a conundrum 
in communication so they start developing English as 
a lingua franca in an educated society and their mother 
tongues as their mode of self expression in an intimate or 
personal way. In my view, there are several factors that 
made English an international language by spreading it 
to the world—emigration, colonial policy, the Industrial 
Revolution, computer era and the emergence of a super-
economic power—the United States   

Lingua franca 

In multi-ethnic and therefore multi-lingual cultural 
colonies, the language also served as a lingua franca and 
a unifying force. Accordingly, English is the most taught 
foreign language in the region which Kachru (1992, p. 
356) calls the Expanding Circle, where English is a Foreign 
Language (EFL) in countries like China, Russia, Brazil, 
France, and Denmark where people use their respective 
mother tongues for daily communication and English  
with foreigners.  Crystal (2003a, p. 61) shows an estimation 
of the number of English speakers approximately 350 
million (the mean) native speakers in the Inner Circle, 
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with approximately 400 million second language speakers 
in the Outer Circle and over 750 million foreign language 
speakers in the Expanding Circle. The total number is 
almost 1.5 billion, which is about a quarter of the world 
population. Asian English is in its formative phase due to 
the intensive and extensive interactions ethnically, lingua 
culturally, religiously, economically, and politically. Bolton 
(2004, p. 388) reports that more than 600 million Asians use 
English, and every Asian city has newspapers, radio and 
TV Programmes in English. 

English and linguistic imperialism 

According to Pennycook (2001, p. 72), three aspects need 
to be considered in making sense of postcolonial spread 
of English: “the need for an historical understanding of 
language use”, “a view of culture, identity, and global 
politics that avoids essentialism and instead looks at forms 
of resistance and appropriation”, and “a need always to 
work contextually”. As a matter of fact,

Colonization has revealed two categories of English 
varieties native and natives (Kirkpatrick, 2007, pp. 5-6).   As 
Widdowson suggested, the phrase “English spread” can 
be interpreted in two ways, either as a natural event where 
“English has spread” or a form of deliberate imposition 
where “English has been spread” (Widdowson, 1997, p. 
136). The global spread of English is no longer a simple 
form of linguistic imperialism. Liddicoat and Baldauf 
argued thatmacro policy is of less importance than local 
language policy (2008). Indeed, English has gone through 
social, political, economic, and linguistic changes through 
global use and interaction. Pennycook suggested that there 
is a tendency for “overlooking diversity within regions 
and the scope of change within globalization” (Pennycook, 
2010, p. 681).  Thus, the connection between English and 
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one’s national identity is not as simple as it used to be, 
since national identity has become “borderless identity” 
(Pennycook, 2010, p. 684). 

Vision and tasks ahead

English language teachers and learners should take into 
consideration the following factors in relation to future 
traditions of English: (a) need for vast changes, (b) 
innovation in information and technology, (c) sovereignty 
of young people (learners), (d) teacher-people relation, (e) 
determining the objective `think globally and act locally’, 
(f) multicultural and harmonious appreciation of English, 
(g) new dimensions of teachers role with higher status in 
society, (h) wider access of English, (i) test on learner on 
voluntary basis  (j) good research and greater investment, 
(k) major changes in the system of governance to give 
realistic optimism to Indian students. Keeping the view in 
mind, it can be concluded that a learner with good exposure 
in English offers three-fold confi dences of the mind, the 
heart, and the soul and thereby launch him or her into the 
globalizing world of adventure and self-realization. 
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Introduction 

Critical thinking is often considered as a thinking process 
where writers create something on their own by not being 
formal or structured. In our context, it is believed that it 
cannot be embedded with writing which is formal and 
structured in different stages. However, critical thinking 
is essential to all stages of writing either to grab the 
readers’ attention or to create suspense in the writing. 
Students (14-16yrs) who perceived writing as a boring 
task demonstrated their interest after they were engaged 
in writing with critical thinking. This synopsis offers 
presenters’ experiences of project works implemented and 
some activities to enhance critical thinking skills to boost 
up writing skill among secondary level students in Nepal. 

Why critical thinking in writing? 

Paul and Elder (2001) have said that critical thinking is that 
mode of thinking – about any subject, content or problem 

The importance of critical thinking in 
writing
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– in which the thinker takes charge of the structures 
inherent in thinking and imposes intellectual standards 
upon them.  Writing is the representation of a writer’s 
feelings, thoughts, and emotions logically and analytically. 
If we use logic, reasons, and analysis in our writing what 
role does critical thinking play on it? People often say that 
critical thinking is thinking ‘outside the box’. This ‘outside 
the box’ could mean thinking effectively opening several 
alternatives or possibilities. When secondary level students 
(14-16yrs) were involved in writing integrated with critical 
thinking, they showed their interest and enthusiasm to 
develop writing skills. Furthermore, writing develops 
critical thinking skills cultivating higher-order thinking. 

Most people fi nd critical writing challenging as it involves 
using a range of writing skills as well as personal qualities. 
But critical thinking question stems and prompts for any 
content areas. The following simple questions can be 
presented in the classroom for different levels: 

1. What evidence can you present for/against…?

2. Why is … signifi cant? Explain your reasoning.

3. How is … related to …?

4. Describe … from the perspective of ….

5. How could you create or design a new…? Explain 
your thinking.

Thus, these prompts help students to think about, develop 
their ideas and perspectives and write about topics without 
getting stuck. 

(Source:https://www.teachthought.com/critical-
thinking/28-critical-thinking-question-stems-content-
area)
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Process of the activity 

The following activities can be implemented in the 
classroom:

1. Lead in activity 

Divide students into groups and provide the following 
pictures. Ask them to discuss in groups and explain 
the picture in such a way that it is connected. 

 2.  Task 

Provide each group with the following questions. Ask 
them to choose one question, prepare a debate on it, 
and then present it. 

 Can you make everyone happy?

 Is it true that life before 100 years was easier?

 Do beauty pageants infl uence the moral values of 
the society in the wrong way?
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 Why should there be less or no more homework?

 Why do you think people buy sale items?

3.  Feedback

Provide positive feedback on their debate, as this will 
help them to know their strengths and the areas to 
improve. So, rather than just saying ‘that was great’ or 
‘it was wonderful’, constructive feedback is essential 
for students to reinforce their learning for better 
performance.

Conclusion 

Students (and society) would benefi t from more practice at 
looking deeper than the surface ‘truthiness’ of information. 
Therefore, critical thinking in writing needs to be 
encouraged among students of all levels because planning 
and assigning critical writing helps students to use their 
point of view that makes their writing more logical and 
informative. However, it has been a challenge for teachers 
and educators to make students creative and critical. Thus, 
careful planning, researching, and preparation from the 
teachers’ side would help students to enhance their higher-
order thinking skills.
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Context 

Teaching grammar has been one of the challenges in my 
decade long experience in teaching career. My lectures 
in the classroom were always exhaustive which were no 
more useful for teaching grammar. Students were never 
motivated in the classroom as most of the contents were 
repetitive and teaching was futile. I was always in search 
of effective strategies for teaching grammar in high 
school. Among different ways of teaching grammar, I 
later observed that project-based strategy is one of them to 
engage learners with various activities. 

Ideological backstop

Project-based learning is a comprehensive approach 
designed to engage learners to explore authentic challenges 
in classroom pedagogy. Several pedagogues claimed that 
teaching grammar is to make it relevant, interesting, and 
directly applicable to writing in hands-on experiences 
of learners (Berger, 2006; Kousar, 2010; Louis, 2016). 
Other scholars argued that developing communication 
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skills in practical and meaningful ways are major 
factors contributing to students’ ability to communicate 
effectively, accurately and contextually (Myhill & Watson, 
2014). In project-based learning, learners work within a 
team, fi nd the skills to plan, organize, negotiate, and make 
a consensus about issues of tasks that will be done, who 
is responsible for each task, and how the information is 
collected and presented scientifi cally (Indrawan, Jalinus, 
and Syahril, 2019). 

My project

The project-based strategy follows certain procedures.

Formation of the groups

Students were grouped into eight clusters each consisting 
of three members. Each group chose a topic of grammar 
such as tense, voice, direct and indirect speech, causative 
verb, conditional sentences, and preposition, articles, and 
so on.

Preparation and presentation 

Students discussed the chosen topics which covered 
a collection of information from books, magazines, 
newspapers and reference books. Grammatical rules, 
usage, examples, exceptions and construction of the 
sentences employed local names in their surroundings. 
Notes, charts, and slides were prepared. 

Work division and working principle 

Time schedule for the presentation was fi xed. From each 
group, a student would introduce the concept of grammar 
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item, another member of the group presented rules and 
examples. Finally, the third member of the group solved 
the exercise and answer questions raised by the audience. 

Evaluation team 

Another group was given a responsibility to evaluate the 
overall performance of the group assigned to present. 
One can observe the clarity in grammar usage, localized 
contents, active participation, collaboration among the 
group members, creativity in design and presentation 
skills and group dynamics. The fi nal session was a joint 
group refl ection over the all project works and overall 
evaluation of strategy employed in teaching particular 
grammar items.

Result and implication 

Teaching grammar through project-based the strategy 
brought very interesting pedagogical outcome. Grammar 
teaching turned out to be fun at this time. All language skills 
were integrated and grammar teaching was contextualized. 
It gave more sense that triggered group dynamics among 
students. Engaging students in different tasks of extensive 
reading and writing activates and empowers students to 
incorporate the correct form of language in their actual 
writing. The writing process and presentation provides 
them with opportunity to expose themselves to practice 
rules of language. Learners’ active participation in the 
collection of rules, localizing the examples, notes taking, 
preparing charts and slides with examples imparted them 
the opportunity to assess their own work. Students learnt 
grammar by carefully examining their own writing and 
identifying errors. 
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Conclusion 

Teaching grammar in class 10 brought a change in a 
creative and engaging ways. Contextualization of language 
items and learner engagement make grammar teaching 
meaningful, joyful and interesting. Project-based strategy 
can engage learners while teaching grammar. Meanwhile, 
the learners get opportunities to refl ect on their own work 
with critical consciousness which makes grammar teaching 
more meaningful. 
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Introduction

Communication is one of the most effective skills one can 
cultivate as a mentor or a leader and this allows one to 
understand and, be understood by others. Communication 
skills are the abilities applied when giving and receiving 
different kinds of information (Mousena & Sidiropoulou, 
2017). According to a survey by the National Association 
of Colleges and Employers, communication skills 
are listed as the most important quality sought in job 
candidates(Garfi nkle). This is an integrated skill which 
includes different skills like, listening, speaking, observing 
and empathizing (Mousena & Sidiropoulou, 2017)
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communication skills, refl ective learning opportunities

Teaching and learning are predominantly interpersonal, 
and communication skills are inherent to it. In the EFL 
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classrooms too, developing communication skills is 
considered as the very heart of schooling and pedagogy 
(Robinson, Segal & Smith).

1. There are some methods that can help teachers 
immensely with improving students’ communication 
skills. They are as follows (Robinson, Segal & Smith)  

1.1. Use of fi lms that model conversation skills

 Effective communications include give –and- 
take exchange that consists of elements such 
as, body language, eye contact, summarizing, 
paraphrasing and responding.  Students get 
chance of learning all these elements by watching 
fi lms/ videos.

1.2. Use of technology

 Technology is an important tool that helps 
students improve their communication skills. It 
enables people to share thoughts, opinions, and 
ideas, and receive them in turn. 

1.3. Reinforce active listening

 Effective communication is always based on 
active listening. Therefore, teachers should 
encourage their students to listening carefully.

1.4. Offer group presentation and assignment

 Doing assignment in group and practice of 
presenting in front of the group helps to develop 
student’s communication skills.
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1.5. Ask open ended questions

 Asking open ended questions makes students 
think and express their own ideas.

1.6. Use task and activities that foster critical 
thinking

 A teacher can design his own types of task 
and practice activities for the students so that 
students can develop their critical thinking skill 
through dialogue among friends.

1.7. Offer refl ective learning opportunities

 Recording students reading of selected text or 
videotaping group presentations is an excellent 
method for assessing their communication 
strengths and weaknesses.

1.8. Find teachable moments

 Whatever the age group you are working with, 
maximize on the everyday happenings in the 
classroom environment.(Wabisabi Learning)

2.  Specifi c things to do that can improve student’s 
communication skills (Apodaca, 2020)

2.1. Listen, listen and listen

 Active listening means paying close attention 
to the person who is speaking to you. An active 
listener can communicate better than passive 
listener. 
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2.2. Who you are talking to matters

 Effective communicators target their message 
based on who they are speaking to, so try to 
keep in mind, when you are trying to get your 
message across.

2.3. Body language matters

 Body language is very important for face to face 
or video conferencing. For example, eye contact 
is one of the important things to know that you 
are being listened to.

2.4. Check your message before you hit send

 If you are communicating through writing email, 
double check your writing before you hit send to 
make sure that your words are communicating 
the intended message.

2.5. Be brief yet specifi c

 While communicating verbally, try to be as 
specifi c as you can and if you are responding 
through email, do not forget to double check to 
assure that your message is clear enough to the 
receiver.

2.6. Write things down

 Do not depend on your memory only. Take notes 
while you are talking to another person on some 
issues or subject to make it well structured.
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2.7. Sometimes it is better to pick up the phone

 When you are communicating by writing and 
feel that your message is not clear enough to the 
reader it is better to talk on phone as well.

2.8. Think before you speak

 Take a moment and pay close attention to 
what you say and how you say to avoid 
embarrassments.

2.9. Treat everyone equally

 Do not talk down to anyone. Treat everyone 
with respect.

2.10. Maintain a positive attitude and smile

 Smile and respond positively so that others 
respond to you positively, too. 

Finally, primary education curricula on language explicitly 
acknowledge that effective verbal communication can be 
stimulated by implementing appropriate strategies. The 
key principles of the cross-thematic curriculum are child-
centeredness, active learning, exploratory learning, group 
work involving action and talk, and the teacher’s role as 
co-explorer or mentor. 
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Introduction

Teaching language through culture is an interesting 
approach to cultivate zeal and enthusiasm among 
multicultural learners everywhere. There are citizens all 
over the world who believe in oneness of humanity that 
has no mental borders of barriers despite the presence of 
cultural variants and diversities. In such contexts, English 
as an international language plays a signifi cant role in 
promoting interaction, global harmony, human solidarity, 
and fellowship. Using English language as the common 
mode of communication, however, does not mean that 
one bypasses or accepts slighting of one’s culture with a 
preferential option for the dominant culture.

Culture and transcultural communication

‘Culture’ is more or less synonyms with ’civilization’ and, 
an older and extreme formulation of the contrast, opposed 
to ‘barbarism’. This is the sense that is operative, in 
English, in the adjective ‘cultured’. It rests ultimately upon 
the classical conception of what constitutes excellence in 
art, literature, and social institutions. 

English and transcultural learning
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One of the major concepts of transculturalism is aiming 
for different identities such as linguistic, religious, 
cultural, social, national, gender and so on. The process 
of globalization facilitates operations across borders and 
cultures. To understand the concepts of transculturalism 
and globalization, language, especially English plays a 
vital role in comparison to other languages. Learning 
English as an international language, learners can enable 
themselves to become the users of international or 
intercultural communication. Thus, the target language 
becomes a tool to be used in interaction with people from 
all over the world, where communication in English takes 
place in fi elds such as science, technology, business, art, 
entertainment and tourism. One can accept and feel the 
presence of English everywhere. The winds of change 
have been blowing since last two decades and the world 
is changing rapidly. English has become an instrument of 
this change. 

English and transcultural learning 

All of us have certain barriers such as preconceptions, 
prejudices, and stereotypes that obstruct our understanding 
of other people. Transcultural training demystifi es other 
culture through presenting them under an objective 
light. Therefore, it breaks down all sorts of barriers.  
Intercultural competence also makes students realistic 
and fl exible. Transcultural learning promotes co-operative 
learning with fl exibility. Intercultural learning programs 
in the classroom allow students to seize opportunities 
that diversity offers and learn how to interact in a global, 
diverse and challenging world. Transcultural education 
offers students with an opportunity to become the global 
member. It helps them understand different cultures 
around the world.  In this connection, English language 
plays a major role in the progress of globalization. English 
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language can be an important means to share and promote 
our culture to the wider world. In this regard English 
has played a major role in promoting globalization and 
transculturalism.  
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Introduction

It is observed that the students of primary level of English 
medium schools are profi cient in reading, listening and 
speaking but unfortunately many of them do not attain 
profi ciency in writing skill to the expected level. As an 
educator, my continuous effort is to help the students to 
develop their writing skills almost up to the benchmark 
level. Here in this paper, the focus is limited only on one 
child. How the child has been dealt with in order to develop 
writing skill in English language is presented here.

The child is studying in grade 5 in an English medium 
school in Dhaka. The child can speak fl uently, read 
fl uently, and understand instructions; so, we can assume 
that his listening skill is also up to the mark. But the child 
cannot write summary of any given topic, cannot write 
any creative piece on his known or on any unknown given 
topic. So, his mother appointed me to take care of him on 
one to one basis and help him to develop his writing skills 
in English. The boy is 10 years old. His native language 
is Bangla and speaks Bangla at home. He is exposed to 
video/TV channels, games and story books besides all his 

A case study on developing a child’s 
English writing skill
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academic books which are also in English.

To proceed with the child’s individual case, an Individual 
Action research was conducted on my own initiative based 
on the framework of the “Individual Learner Differences 
and Second Language Acquisition” (Ellis, 1985). The 
general factors - age, aptitude, cognitive style, motivation 
and personality are considered to do the experiment on the 
child. According to Van Baren (2019), Individual Action 
Research is conducted by one teacher to analyze a specifi c 
task. At fi rst, the teacher observes the situation, refl ects on 
the problem, makes some plans and puts the plans into 
action. Now consider how well the project works. If there 
is no expected outcome, the strategies are reviewed, and 
new action is taken based on a reviewed plan.  

Case study and analysis

The boy becomes scared and feels giddy whenever he is 
asked to concentrate on something. As a result, it is diffi cult 
for him to comprehend any topic or to go deeper into the 
topic. Whenever he is asked to write a summary on any 
given or a composition on any unknown topic, it seems 
that he is thrown into an ocean and he feels suffocated.

On the fi rst day after I was assigned to guide him, I asked 
him to read one passage and write a summary. He read 
it but reported feeling scared and giddy when it came 
for writing. When I asked him to proceed paragraph by 
paragraph, he simply surrendered after reading one or 
two lines. 

Then, I applied various strategies and techniques to put 
the boy in a challenging situation by reading the passage 
over and over again to him, asking him to proceed step 
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by step, fi nding the missing parts from his writing and 
continuously encouraging him. After all my efforts, he 
managed to complete writing the summary and his face 
gleamed with a smile which he expressed in his ‘can do’ 
feelings.

Five months after the initial guidance, the child managed 
to write a summary by 30 minutes without any help.

It is obvious that the organization in his thoughts became 
jumbled and affected his creative writing skills. To help 
him to gain confi dence someone needed to guide him who 
is in MKO (More Knowledgeable Other) level. Through 
the interaction and scaffolding, his intrinsic motivation 
became active to reach his Zone of Proximal Development 
(ZPD). It helped him to come out of his comfort zone and 
put efforts to accomplish his task. The patience of the 
guide played an important role. As a result, he gained 
confi dence and ability to write the summary almost 
without any assistance just within fi ve months. His marks 
in composition before the guidance was 65 % and after the 
guidance  it reached 85%.

The fi ndings from this action research may work on the 
other children in the same way. If not, at least this paper 
could be a guideline as a success story which may inspire 
other educators to guide children to develop various 
writing skills in English language. The scope of further 
research remains open for the benefi t of the students. 
Following suggestions can be derived from the study to 
promote students’ writing skills. 

Suggestions 

1) Observe the child and fi nd out the root cause of the 
problem.
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2)  Bring the child out of the comfort zone.

3)  Push the child towards the challenge.

4)  Be with him throughout the challenging moment.

5)  Help him to take up the challenge by himself.

6)  Encourage him to identify the errors and the missing 
parts of the task done by him.

7)  Support him to improve his own task.

8)  Be patient.

9) Push the child above the Zone of Proximal 
Development.

10)  Encourage him with gestures and praise words.
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Background

Myths of conventional method and transmission model of 
teacher education as the universal, best, neutral without 
ideological motivation with historical value aroused 
dissatisfactions among the scholars like Richards, Clark, 
MC Morrow and Kumaravadivelu. As a result post-
method pedagogy emerged as a movement in the fi eld of 
language teaching. Post-method pedagogy emphasizes 
context sensitivity, refl exivity and innovative capacity. The 
marginalized role of teachers and students as a consumers 
of theories has been redefi ned and reshaped by this very 
perspective. It takes them as the co-explorers where they 
can theorize from their practice and practice what they 
theorize. More importantly, post-method pedagogy 
broadened the concept of pedagogy via bridging it with 
the culture and the politics. Thus, post-method pedagogy 
defi nes pedagogy not only with respect to the classroom 
strategies, instructional materials, curricular objectives 
and evaluation, but also takes up them with wide range of 
historical, political and cultural experiences that directly or 
indirectly infl uence second language (L2) education.

Post-method pedagogy in ELT: A 
democratic approach beyond the walls
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Post-method condition in ELT

Post-method condition betokens a state of affairs that 
compels us to refi gure the relationship between theorizers 
and the practitioners of method (Kumaravadivelu, 1994, 
p.28). The teachers have developed the conviction that 
no single perspectives of language teaching, no single 
explanation for language learning and no unitary views 
of the contributions of learners will account for what they 
must grapple with on a daily basis (Larsen-Freeman, 
1991). Post-method pedagogy searched for an alternative 
perspective of language teaching and got developed as 
the philosophy of language teaching focusing on local 
culture, politics and history stating that all politics is 
local where ignorance of local exigencies is the ignorance 
of lived experiences (Kumaravadivelu, 2001). Post-
method condition emphasizes teacher autonomy, teacher 
potentials, principled pragmatism, teacher empowerment 
and local pedagogy (ibid). Thus, it leads teachers towards 
post theory period and teaches them the value of 
subjectivity, context sensitivity, particularity, practicality 
and possibility in their teaching.

Parameters of post-method pedagogy

Particularity, practicality and possibility are the 
basic premises of post method pedagogy to which 
Kumaravadivelu postulated as three dimensions.

a)  Pedagogy of particularity: The very principle says that 
pedagogy should be local, situational and particular to 
culture and politics. It believes that two teachers, two 
students, two societies, two cultures, two politics and 
the goals never be similar, which is why the pedagogy 
should be particular as Becker, (1986) said, ‘we don’t 
distinguish birds until we learn their names and hear 
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their songs’.

b)  Pedagogy of practicality: The principle takes teacher 
as a researcher who can interpret the professional 
theories and transform them into personal theories 
in order for what works and what does not in their 
classroom teaching because teachers are those who 
can recognize their learners best and treat as per 
their needs and interests. It makes teachers refl ective 
practitioner and helps them to seek to overcome the 
defi ciencies inherent in professional and personal 
theories.

c)  Pedagogy of possibility: It concerns with the 
individual identity and the subject position of both 
teachers and students while teaching in the classroom. 
It emphasizes working with the experience of learners 
to bring them to the pedagogical setting for the 
purpose of empowerment. It is broad in comparison 
to other parameters because it goes beyond the usual 
classroom practices and asks to consider social, 
political and cultural reality.

Role of post method teacher

Post-method pedagogy has reshaped the role of teachers 
so that they can be empowered to bridge the gap between 
center and periphery. Thus, post-method teachers should 
have following roles in ELT:

• Autonomous individual

• Decision maker

• Constructor of their own theory

• Self-explorer

• Action researcher
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• Both, theorizer and practitioner

• Critical analyst

• Change agent

Role of post-method learner

As post-method teacher, post-method learners also have 
similar kind of roles which are presented below:

• Autonomous learner

• Cooperative member of classroom community

• Critical thinker

• Evaluator/monitor

• Competent speaker

• Active participant

Pedagogical implication of post-method pedagogy

In this period of post modernism, deconstructionism and 
post theory, nothing is absolute and universal which is 
why post-method pedagogy is signifi cant to be used in the 
world of language teaching which is full of multiple reality. 
The pedagogical implications of post-method pedagogy 
are presented below:

• It is a key to Teachers Professional Development 
(TPD) that takes them up beyond the walls.

• Teacher, their experience, the context and the 
learning goals are sanely focused which are most 
important aspects of ELT.

• Local culture, politics and linguistics are 
emphasized.
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• Roles of teacher, student and learner are reshaped 
which help to bridge the gap between center and 
periphery.

• It includes both classroom teaching learning 
strategies and larger social political context 
within the pedagogy which boosts us up from the 
limitations of conventional method.

Conclusion

Dissatisfactions with the concept of conventional 
method and the gap it created among professionals 
and practitioners yielded post-method pedagogy as an 
alternative perspective to language teaching. It leads 
teachers and students beyond the limitations of the 
universal misconception of method via redefi ning the 
roles, innovating the prospects, respecting the subject 
position, emphasizing context, culture and politics for the 
purpose of empowering learners and teachers to create the 
democratic learning environment.
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